







































































































































































































































































































































































































































1 2 3 4
Peer review of assessment for other students
Self-assess your own work as part of an 
assignment
Selecting from a choice of assessment topics 
in class
Negotiating assessment deadlines with 
instructors
Being a peer assisted study session (PASS) 
leader
Negotiating assessment criteria and grade 
weightings with instructors
















































































































































































1 2 3 4
End of semester class evaluation survey
Being a class representative for a unit
Being a student representative on a university 
committee
Student forums to discuss degree program 
curricula, teaching or learning
Drafting assessment questions for instructors as 
part of a class
Developing assessment marking criteria with 
instructors as part of a class
Co-designed assessment tasks with instructors
Co-designed course materials with instructors
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Co-authoring a manuscript with an instructor
Undergraduate research projects collaborating 
with instructors in their research Importance
Involvement
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	 The	dearth	of	research	investigating	students’	involvement	in	or	perceptions	of	SaP	
activities	across	their	degree	program	curriculum	makes	comparison	to	existing	literature	
difficult.	This	study	provides	an	evidential	baseline	for	the	wide	scope	possible	for	SaP	and	
invites	further	quantitative	research	at	the	degree	program	level	in	other	disciplines	and	
other	institutional	contexts.	There	are	several	implications	for	SaP	arising	from	our	results,	
which	we	will	discuss	below	under	the	following	broad	headings:	(a)	students	as	consumers	
or	partners	in	learning	and	teaching,	(b)	progressive	development	of	SaP	in	assessment	
practices,	(c)	SaP	in	curriculum	development,	and	(d)	further	SaP	research.		
	
Students	as	consumers	or	partners	in	learning	and	teaching	
In	many	ways,	the	emergence	of	SaP	was	a	response	to	the	changing	nature	of	the	
discourse	of	students	in	higher	education,	particularly	the	rhetoric	of	“students	as	
customers.”	A	recent	university	graduate	opinion	piece,	“We	are	not	customers”	(Afolabi	&	
Stockwell,	2012),	challenged	the	client	view	of	students	but	acknowledged	that	curricula	
often	encourages	students	to	self-identify	as	a	passive	customer	rather	than	facilitating	the	
process	of	becoming	an	effective	lifelong	learner.	While	not	explicitly	framed	in	SaP,	Bunce,	
Baird,	and	Jones	(2016)	explored	the	consequences	of	students	being	considered	customers	
in	the	UK,	which	drastically	increased	university	fees	in	2012.	They	administered	a	survey	to	
605	undergraduate	students	from	35	institutions	in	England	and	found	that	students	with	a	
“consumer	orientation”	tended	to	hold	passive	attitudes	towards	learning,	which	then	had	a	
negative	impact	on	academic	performance	(Bunce	et	al.,	2016).	By	working	together	as	
collaborative	partners	in	the	teaching	and	learning	enterprise,	SaP	is	a	direct	challenge	to	
the	idea	that	students	or	staff	can	be	passive	in	the	educational	process.		
Students	in	our	study	held	generally	high	levels	of	perceptions	of	the	importance	of	
SaP	activities,	indicating	a	desire	to	be	more	actively	engaged	in	partnership	activities	with	
staff.	Afolabi	and	Stockwell	(2012)	suggested	that	university	curricular	tended	to	encourage	
passive	learning.	Results	of	our	study	also	suggest	curricular	experiences	are	not	providing	
the	opportunities	many	students	seek	to	be	more	actively	involved	in	teaching	and	learning	
and	in	the	enhancement	of	teaching	and	learning.	There	is	a	risk	that	universities	seeking	to	
embrace	SaP	as	a	central	pillar	of	teaching	and	learning	predicated	on	active	involvement	of	
students	with	staff	are	actually	reinforcing	passive	modes	of	learning	based	on	traditional	
student-teacher	hierarchies	in	the	formal	curriculum.	SaP	practices	in	the	formal	curriculum	
need	to	be	carefully	considered,	particularly	in	institutions	embracing	the	SaP	philosophy.	
		
Implications	for	SaP	in	assessment	practices	
Assessment	is	central	to	teaching	and	learning.	The	development	of	assessment	
discourse	(e.g.,	assessment	driving	learning,	assessment	for	learning,	and	assessment	as	
learning)	signals	the	inextricable	link	between	learning	and	assessment.	Current	concerns	
around	effective	feedback	arising	from	both	formative	and	summative	assessment	practices	
highlight	the	different	understandings	of	what	constitutes	feedback	between	learners	and	
teachers	(Carless,	2006).	A	national	Australian	assessment	reform	project	in	higher	
education	featured	several	principles	of	effective	assessment	practices,	including	that	
students	and	instructors	should	become	partners	in	assessment	predicated	on	the	essential	
role	of	dialogue	in	assessment	and	feedback	(Boud,	2010).	In	our	study,	students	assigned	
high	importance	to	selecting	from	a	choice	of	assessment	topics.	Giving	students	choices	in	
their	assessment	topics	provides	a	degree	of	responsibility	and	ownership	over	their	
learning,	which	can	encourage	higher	engagement	with	assessment	pieces	(Healey	et	al.,	
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2014;	Waterfield	&	West,	2006).	Other	ways	to	engage	students	as	partners	in	the	
assessment	process	include	a	shared	revision	of	student	generated	statements	and	
questions	(Fluckiger,	Vigil,	Pasco,	&	Danielson,	2010).	Benefits,	such	as	increased	student	
autonomy,	are	a	good	argument	for	increasing	the	prevalence	of	partnership	practices	in	
assessment	(Healey	et	al.,	2014).	Student	responses	in	our	study	indicate	substantial	scope	
for	rethinking	assessment	practices	in	ways	that	give	students	more	ownership,	that	offer	
more	dialogic-based	assessment	and	feedback	tasks,	and	that	create	room	to	develop	
effective	self-evaluative	strategies.		
	
Implications	for	progressive	development	of	SaP	in	the	curriculum	
	 Our	study	did	not	find	statistically	significant	differences	between	the	perceptions	of	
students	by	year	level.	This	indicates	that	first-year	students	reported	the	same	perception	
levels	about	the	18	SaP	activities	as	final-year	students.	Using	a	survey	to	explore	a	large	
sample	of	students,	Mercer-Mapstone	and	Matthews	(2015)	investigated	student	
perceptions	of	graduate	learning	outcomes	and	skills	across	a	degree	program	that	included	
students	from	varying	year	levels.	Their	curricular	model,	drawing	on	Knight’s	(2001)	
progressive	development	of	curriculum,	supposed	that	students	reported	their	perceptions	
based	on	experience	of	the	curriculum	to	date.	Ideally,	according	to	Mercer-Mapstone	and	
Matthews,	students	would	report	high	levels	of	perceptions	of	developing	such	outcomes	
and	skills	at	each	year	level,	suggesting	that	the	skills	or	outcomes	were	embedded	in	all	
year	levels	sufficiently.	In	our	study,	students’	perceptions	of	the	inclusion	of	most	of	the	
SaP	activities	were	low,	including	that	SaP	activities	were	not	being	progressively	developed	
across	the	year	levels	of	the	curriculum.		
As	Matthews,	Cook-Sather,	and	Healey	(in	press)	recently	argued,	SaP	challenges	the	
traditional	roles	of	being	a	student	and	being	a	teacher	in	ways	that	require	those	engaged	
to	rethink	their	beliefs.	They	acknowledge	that	this	re-imagining	of	roles	is	challenging	as	it	
shifts	universities	toward	more	egalitarian	learning	communities,	which	represents	a	
significant	cultural	change.	For	such	a	cultural	change	to	occur,	activities	based	on	SaP	will	
need	to	suffuse	the	curriculum	in	ways	that	introduce	new	students	to	the	practices	and	
rationale	for	such	approaches	while	building	the	depth	of	partnership	activities	as	students	
progress	through	their	degree	programs.	Thus,	more	systematic	planning	and	development	
of	curricula	based	on	SaP	ideas	and	practices	are	necessary.	This	also	potentially	mediates	
against	student	resistance	to	one-off	SaP	activities	introduced	into	the	degree	program	by	
enthusiastic	instructors	operating	in	fundamentally	different	ways	from	their	colleagues.		
	
Implications	for	SaP	research	
	 Our	exploratory	study	conducted	at	a	single	university	within	one	disciplinary	
context	(biomedical	sciences)	sought	to	ask	different	questions	about	SaP	compared	to	
much	of	the	current	SaP	research,	which	led	to	a	research	design	drawing	on	quantitative	
methods	that	values	students’	perceptions.	The	results	were	revealing	with	some	clear	
implications	for	SaP	activities	across	the	curriculum.	This	creates	space	for	further	SaP	
research	that	captures	large	numbers	of	students’	perceptions	about	SaP	that	can	guide	
further	SaP	practices	focused	at	the	whole	of	degree	program	level.	Similar	studies	have	
been	conducted	with	a	focus	on	whole	of	degree	program	curriculum	development	of	
graduate	learning	outcomes	by	drawing	on	students’	perceptions	(Matthews,	Adams,	&	
Goos,	2015;	Varsavsky	et	al.,	2014).	The	study	also	established	an	evidential	baseline	at	a	
particular	institution,	which	suggests	that	follow-up	studies	linked	to	efforts	to	further	
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scaffold	SaP	activities	across	the	degree	program	would	be	beneficial.	Such	studies	could	
draw	on	this	quantitative	study	while	expanding	into	a	mixed	methods	design	that	captured	
case	studies,	reflections,	and	narratives	of	students	and	lived	experiences	of	staff	engaging	
as	partners.		
	 	Future	research	that	allows	for	comparative	studies	in	different	disciplines	and	
different	institutional	contexts	would	advance	the	field.	The	analysis	by	Bunce	et	al.	(2016)	
revealed	disciplinary	differences	in	students’	self-identification	as	passive	or	active	learners,	
with	Science,	Technology,	Engineering,	and	Mathematics	(STEM)	students	being	more	likely	
to	view	themselves	as	passive	learners.	This	suggests	that	disciplinary	differences	are	a	
factor	to	consider	in	SaP	practices	and	research,	which	makes	sense	given	the	depth	of	
research	into	disciplinary	differences	that	influence	teaching	and	learning	beliefs	in	higher	
education	(Becher	&	Trowler,	1989;	Mårtensson,	Roxå,	&	Stensaker,	2014).	As	the	field	of	
SaP	grows	in	both	research	and	practice,	the	nuances	of	disciplinary	differences	will	have	to	
be	explored.		
	 Other	avenues	for	further	research	are	comparative	studies	of	students	and	staff,	
similar	to	the	Matthews	and	Mercer-Mapstone	(2016)	study	exploring	the	perceptions	of	
students	and	staff	about	curriculum	development	across	a	degree	program,	including	both	
undergraduate	and	post-graduate	degree	programs.	Ideally,	as	SaP	becomes	more	common,	
perceptions	of	SaP	across	the	curriculum	will	align	around	a	shared	responsibility	for	
teaching	and	learning.	Finally,	exploring	the	perceptions	of	staff	not	involved	in	partnership	
practices	would	offer	insight	into	potential	barriers	for	implementing	SaP	practices	more	
widely.		
	
CONCLUSION	
	 This	study	contributes	to	the	growing	body	of	research	on	SaP	by	asking	questions	of	
students	about	their	perceptions	of	SaP	across	their	whole	degree	program.	The	findings	
show	that	the	students	in	our	study	want	more	involvement	in	SaP	activities	with	
implications	for	how	SaP	approaches	are	progressively	embedded	across	university	curricula	
and	better	linked	with	assessment	practices.	More	large-scale	research	into	SaP	focused	on	
curriculum	development	of	whole	degree	programs	would	advance	SaP	practice	and	the	SaP	
field	of	inquiry.	Moving	from	small	numbers	of	enthusiasts	engaged	in	SaP	to	more	
collective	curriculum	efforts	involving	larger	numbers	of	students	and	staff	will	not	be	easy.	
If	we	want	the	benefits	of	SaP	to	become	more	far	reaching	in	our	universities	as	part	of	
broader	cultural	changes	that	upend	notions	of	students	as	passive	educational	customers,	
then	our	efforts	and	research	have	to	extend	into	curriculum	development	with	SaP	
embedded	across	our	degree	programs.	
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